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PART ONE 
INTRODUCTION  

EDU+ project is an answer to the Council of the European Union recommendation of the 19th 

of December 2016: “Upskilling Pathways - New opportunities for adults” in which the 

necessity of activating paths for basic skills improvement is highlighted with a regard to 

selected target groups of adults. The recommendation suggested the realisation of a three-

stage, individualised educational support for people with low basic skills (such as writing, text 

understanding, mathematical reasoning, digital skills and other skills necessary for active 

participation in social and working life) from selected priority groups. 

The necessity of creating attractive and flexible offer of support for people of the lowest basic 

skills level, including actions enabling career change, were also indicated in the Strategy for 

Responsible Development as crucial for the improvement of human capital in Poland. 

Our international project is intended for preceptors/educators (including teachers, tutors, 

mentors etc.) – employees and volunteers of our organisations. 

It concerns united preparation and testing of proposals for the activation in favour of adults 

with a low basic skills and/or education level, which can be a threat in the shape of them being 

disqualified from both labour market and community life. 

Three non-governmental organisations have been working together, sharing their ideas and 

educational experiences. Actions consisted in joint model developing and testing, designing 

support proposals for adults with a low basic skills level, e.g. learning throughout whole life. 

Effects of our project  help the teachers/educators to conduct lessons in a way, which will 

enable adults with a low level of skills, knowledge and abilities to (depending on their needs): 

- achieve at least a minimal level of reading and writing skills, and mathematical reasoning 

(including counting); 

or 

- achieve broader set of skills, relevant for labour market and active participation in the 

society. 



Actions fulfilled in the project were systematised according to three major steps: 

identification and valuation of acquired skills; preparation of an individual-oriented offer; 

validation and confirmation of acquired skills (effects of learning). 

Learning new methods and solutions for work organisation in Poland, Spain and Slovenia– 

countries different in terms of culture – as well as culture and tradition of those countrie 

contributed to enhancement of the level of knowledge and qualifications, and have an 

influence on the high quality of materials deigned by us. 

 

This guidebook is the final product of our project. It contains good practices, effective 

methods, and interesting programmes of lessons and workshops, that promote the 

development of relevant and high quality skills and competences, especially those aimed at 

promoting employability and socio-educational and personal development, as well as 

participation in social and civic life and which will be available on our organisations’websites 

and Electronic Platform for Adult Learning in Europe (EPALE). 

Project partners will also distribute the results among their co-workers from the European 

sector of adult education. 

EU actions 

Thus, in December 2016, the Council of the European Union adopted recommendations on 

Upskilling pathways: new opportunities for adults - which recommend Member States to 

carry out coordinated and systematic actions for adults with low basic or low skills. The main 

objective of the Council Recommendation is to achieve at least a minimum level of basic skills, 

understood as the basis of the entire education process, including professional development 

and lifelong learning. 

Based on the qualitative research, the following target groups eligible for project activities 

were identified: 

• people with a low level of education, 

• people living in disadvantaged areas, 

• participants of great changes in the economy and the labor market, 

• people leaving prisons,mm 

• people after long-term hospitalization, 



• people who have been excluded from professional activity for a long time (e.g. parents 

caring for young children who return to the labor market), 

• carers of people with disabilities, 

• seniors, 

• excluded and marginalized people; 

• people with disabilities. 

 

PARTNERS 

 

The Positive Changes Association was established in 2014 by the initiative of people who 

were involved for 10 years in Blind Assistance Foundation. It is created by a group of 

individuals, supported by experts and volunteers from all around Poland.  

Positive Changes Association’s objective is providing educational and cultural activities, 

particularly supporting projects for people with less chances, including involvement in their 

work and social rehabilitation.  

We have international experience in cooperation with public, private and non profit sectors 

through educational activities and also development and projects implementation on 

regional, national and international field.  

We work not only for youth, but also for people with less chances and groups that are 

disadvantaged, that includes: 

• adults – early school-leavers, 

• poor people, due to their economical and social status, 

• digitally and socially excluded, due to their background, education or low qualifications for 

example – language skills, 

• disabled people, 

• elderly. 



Our activities are targeted on whole Poland, by implementing projects we cooperate with 

public educational institutions in country. Currently we have signed an agreement with 

the CENTER FOR THE BLIND AND VISUALLY IMPAIRED  in Kraków. 

 

Gandalf Cultural Association is a non-profit organization established in 1987 and composed 

by two dozens of volunteers cooperating in giving equal learning opportunities for children, 

young people and adults in the working class district of Vallecas, Madrid. This is made through 

all-year-long courses and activities. 

It works with population at risk of social exclusion at several age steps (children, young 

people, adults, and old adults) so they can develop their full potential, gain formal and non-

formal qualifications and sociability, improve their employability, and enjoy 

 a healthy leisure. 

The values of this organization are: 

• permanent, collective learning: Every participant is a subject of knowledge and vital 

experiences that are valuable for others, 

• full participation as a right and a duty of any democratic society and 

 a self-improvement mechanism for the association so everyone can have a feeling of 

belonging. Participation is encouraged in the organization of the activities, in the 

choice of each one’s path in the association and in the entity’s life and formal 

institution. 

Accountability: education and learning for and within the individual and collective 

responsibility by encouraging a critical thought and awareness,  

a permanent consideration of the democratic society’s principles and an analysis of the 

exclusion-promoting factors. 

 

 

 



 

Tržič Public Education Institution (Ljudska univerza Tržič) was founded in 1959. At first, 

it functioned as an independent institute, the Tržič Workers’ University 

(Delavska univerza Tržič), and later as a unit within the Tržič Institute of Culture 

and Education (Zavod za kulturo in izobraževanje Tržič).  

In 1999 the Tržič Municipality issued Ordinance establishing the TRŽIČ PUBLIC 

EDUCATION INSTITUTION (Official Gazette of the RS no. 15/99) and it started operating 

as an independent public institution for adult education on 14 March.  

The aims of the organization are: 

• to increase youngsters’ and adults’ capacity to play an active role in the society 

and develop their intercultural awareness, being active European citizens, 

• to develop cooperation, as this would lead to a better education and culture for 

the adults. 

• to plan, promote and implement innovating projects, courses and seminars for 

all citizens – the youth and adults- within a lasting program of a life-long 

learning, aiming at the promotion of Democracy, Peace, Solidarity and better 

Education. 

Its target groups are local community young people, senior citizens, adult 

learners, unemployed people, older and less educated workers,  women of all ages, 

immigrants, adults with special needs in basic education and qualifications.  

 The institution’s principal activity is adult education, which comprises education, 

further study courses, training and teaching for people who would like to gain new or 

update, expand and broaden their knowledge. For the needs of adults and adolescents, 

the institution organizes primary and secondary schools, as well as various courses and 

types of non-formal education. An increasing number of people engage in these 

education forms in order to satisfy their need for personal intellectual development. 

What attracts attention is the Independent Learning Centre, which is free of charge for 



every citizen. In this centre, many people learn foreign languages and computer 

sciences or just make use of computers with internet access. In recent years, 

the TržičPublic Education Institution has been co-operating in the implementation 

of local and national projects for older workers and long term unemployed people, who 

need social activation. It has also taken part in some international co-operation projects. 

THEORY&DEFINITIONS 

Poland 

According to the PIAAC research (International Survey of Adult Competences), periodically 

carried out by the Organization for Economic Co-operation and Development (OECD), the 

basic activities are the skills important for the social functioning of an individual: 

• reading and understanding of the text (literacy), 

• mathematical reasoning (numeracy), 

• using information and communication technologies (problem solving in technology-

rich environments), 

• social skills, such as interpersonal communication, adapting to changes, working in a 

team, setting realistic life goals, coping with conflict situations and resolving conflicts, 

making decisions, showing initiative. 

Skills themselves are defined as the ability to apply and process knowledge in different life 

situations. Increasingly, in other studies, projects and reports, the so-called  soft skills related 

to interpersonal communication, team work, setting life goals, resolving conflicts, and making 

decisions. We can talk about low basic skills when a person has problems with simple activities 

in a given area (e.g. he does not understand the instructions on filling in the form, it is difficult 

for him/her to send an e-mail). It is worth noting that low basic skills do not have to manifest 

themselves in each of these areas simultaneously. There will be people who are highly 

qualified in many areas, and only one may have serious gaps. Depending on the theoretical 

concept adopted, there are therefore many definitions of the concept of skill. One of them is 

quoted by the Educational Research Institute in connection with the introduction of the Polish 

Qualifications Framework: Skills is the ability to perform tasks and solve problems specific to 

learning or professional activity. 



Skills are defined somewhat differently within the European Qualifications Framework: Skills 

are the ability to apply knowledge and use know-how to complete tasks and solve problems. 

On life skills, EPALE says: They are part of the ability to live and work in a specific social, cultural 

and environmental context. Types of life skills emerge as a response to an individual's needs 

in real life situations. 

A common feature of numerous definitions is that skills are considered modifiable and that 

they can relate to very different spheres of human activity.  Skills, along with knowledge 

(understood more than just academic knowledge) and attitudes, create competences. The 

term competences is understood as the ability to undertake specific activities and perform 

tasks with the use of learning outcomes and own experience. 

Numbers 

According to the latest data (the European Center for the Development of Vocational Training 

- CEDEFOP), it is estimated that there are six to even over eight million people in Poland who 

could potentially benefit from the basic skills development program. 

The problem is that they don't always see the necessity. It is worth adding that low basic skills 

often affect not only a given individual, but also the rest of society, which is clearly visible in 

various spheres, including  economic (lack of budget planning skills, problems with 

understanding banking services, etc.) or political (e.g. difficulties with understanding the 

program of a given party). 

The results of the International Survey of Adult Competences (PIAAC5) indicate that adults in 

Poland have a fairly low level of basic skills: approx. 20%  adults under 65 had serious 

problems using texts and calculations to cope with their lives. 

Even worse results were achieved in digital skills (computing and online) - 56%  of adults up 

to 74 years of age had no or very low competences. 

The specificity of Poland is one of the lowest in the EU and in the world percentage of adults 

with low education (at most primary or lower secondary) - 8.7%  population in 2016, with this 

percentage systematically decreasing every year. 



 

Spain 

Basic definitions say that communication skills are the ability to communicate in your own 

language, express ideas and interact with others both orally and in writing. Social and civic 

skill is ability to relate to some other people and actively and democratically participate in 

social and political life. Entrepreneur skill is ability to turn idea sinto actions, be creative, take 

controlled risks, and plan and manage projects in general. Cultural awareness is ability to 

critically understand cultural expressions in activities such as music, literature or other arts. 

Digital skill is an ability to safely and critically use the Information and Communications 

technologies to obtain, analyze, produce and exchange information. Skills in science, math 

and tech are the abilities to use mathematical reasoning and the scientific method to solve 

everyday life issues and apply the knowledge and these methods to human desires and needs. 

Learning to learn is a capability to start learning and persist, organize tasks and time and work 

individually or as a team to achieve goals. 

Numbers 

According to the research on the level of basic competences carried out by the institution, 

56% of the surveyed population is sufficiently able to construct a correct written statement, 

65% have no problems in public speaking, 60% are very good at dealing with basic 

mathematical issues and applying them in practice, only  44% can read statistical charts, 5% 

cannot correctly interpret the information contained in bills and invoices, 55% have very 



little use of financial and banking issues, 42% have little mastered the ability to use basic 

computer programs (  word, excel, PowerPoint), and nearly 60% want to develop the 

abovementioned competences because they understand that the level of their advancement 

is of great importance on the labor market and finding employment. 39% of the respondents 

also stated that they received educational support only occasionally, while 30% did not 

receive it at all. The vast majority of respondents left formal education prematurely, which 

was caused by financial factors, and consequently resulted in a lower than expected level of 

basic competences. 

 

 

Slovenia 

Resolutions on the Master Plan for Adult Education in the Republic of Slovenia for 2013-2020 

is one of few strategic documents and guidelines for development of adult education. 

Priory tasks written in this document were: 

• to increase participation in adult learning, in particular for the low skilled; 

• to increase the share of people who finished upper secondary school; 

• to encourage adults to finish primary school; 

• to co-finance integration of early leavers back to school; 



• improving the skills of low skilled adults; 

• to enable recognition of formal and non-formal knowledge; 

• to increase financing of educational programs for vulnerable groups. 

Numbers 

Among the employed population 35% had tertiary education. Among the unemployed 

population this share was 20%. The share of those with upper secondary education was 

similar in both groups, just under 60%. Accordingly the share of those with basic or lower 

education was higher among the unemployed 22% as opposed to 9% among the employed.  

Participation rate of adults aged 25-64 in lifelong learning in 2018 was 11,4%, in 2020 it was 

19,5%. 

One-third of 16-65 years olds in Slovenia – almost 400.000 adults have low levels of literacy 

and/or numeracy. Slovenia is actively seeking to engage more low-skilled adults in learning, 

consistent with European initiatives. Most low-skilled adults, however are not interested and 

do not participate in adult learning. Some low-skilled adults would like to participate but are 

not able to do so because of the financial cost, lack of time, no prerequisites, family 

responsibilities, inconveniences of time and place and lack of employer’s support. 

PART TWO 
I OBSERVE & I CHOOSE 

Poland 

Criteria for selecting participants: 

Let’s consider an attempt to identify the basic skills that our students have at a weak or a very 

weak level. 

In this research, the groups of students surveyed will be divided by education level, so first 

we will discuss primary school and work training school, including all students in the course 

of individual learning, and then the groups of secondary school students. 

It should also be noted that all surveyed students, as students of the Center, are people with 

special educational needs. 



In the research work, four basic skills were taken into account, i.e. reading along with 

comprehension of text, mathematical reasoning, the use of information and communication 

technologies and social skills.  I will put forward a somewhat bold thesis regarding the study 

of the so-called  soft skills (e.g. self-discipline, resistance to stress, communication skills, 

assertiveness, etc.).  In the case of people with disabilities, such an examination must assume 

some kind of individualization due to difficulties caused by a health condition or a specific 

medical problem.  Often these skills are almost impossible to test, so the credibility of the 

data could be undermined here.  

Therefore, these skills were excluded from the research process. 104 students were 

educated in the Primary School and SPdP (work training school for children with mental 

disabilities) in the 2019/2020 school year. 

Below there are the numerical estimates of students who rated a given basic skill as poor or 

a very poor. 

Literacy 63 104 

Numeracy 55 104 

Communication technology 57 104 

Social skills  59 104 

  

The table above shows that the analyzed basic skills among younger children are all at more 

or less the same level, which means that all these competences are weak or a very weak, and 

this problem affects over 60% of the school community.  Students encounter the most 

problems while learning to read comprehension (literacy) - 60%, and the best is numeracy 

and basic math skills, but the percentage score - 52% is also low. 

At present, there are 100 students in secondary schools in total (technical secondary school, 

vocational school and post-secondary school).  Here, just like among younger children, only 

basic skills were tested.  As before, these skills are weak or a very weak. 

 

Literacy 5 100 

Numeracy 26 100 

Communication technology  2 100 

Social skills 48 100 



 

The table shows that among young people, basic skills are at very different levels.  Nearly 50% 

of the entire school community shows low social skills, which, as I emphasized earlier, is 

usually associated with health problems and objective difficulties faced by people with special 

educational needs.  Information technologies were the best among the analyzed skills, which 

is understandable in the case of older students who use computer equipment on a daily basis, 

that are dedicated to people with visual impairments.  Reading comprehension (literacy) was 

assessed equally well - only 5% of students show problems in this area.  When it comes to 

basic mathematical skills - 26% of students who are weak in this field, in old age, is a deeply 

disturbing result and may indicate significant problems in passing state exams. It should be 

noted that the above analysis excludes people completely deprived of basic school techniques 

and a person who stopped education for health reasons, as well as students who require a 

different profile of education. 

These results, both among younger children and adolescents, are generally very low, but they 

may not be surprising in a school with a special education profile.  Significant shortcomings in 

basic skills are very often transferred by students to the last years of education, still remaining 

at the same, not high level. 

Unfortunately, it is difficult to define one or two basic skills, which are on the lowest level 

among all students of the facility. They are shaped differently depending on the age of the 

pupils, but summing up it can be said that among younger children all skills should be 

improved, while among young people we should look for such methods of work that will help 

students expand their social skills. 

The aim of our further research and project activities should rather be aimed at groups of 

older students who, due to their low or insufficient level of basic skills, may have huge 

difficulties on the employment market in the future. 

Obviously, these students belong to the group of people with disabilities, moreover, they 

often live in disadvantaged areas, and have a difficult family and social situation.  That is why 

it is most justified to include them in the Edu + activation program. 

The results of questionnaires -in-depth interviews, which were used to diagnose the causes 

of the genesis of low basic skills in the facility, were prepared and conducted, as well as 

analyzed and processed. 



The conducted research and analysis of their results clearly show that the problem of low 

competences occurs among students of the examined Institution, which is also definitely 

deepening. Students are able to independently identify some of its causes and predict its 

negative effects. At the same time, the teachers of the institution see the problem in a 

broader sense and can offer more and more remedial classes, both to students at risk of the 

above-mentioned problem and to those who have already been diagnosed. Due to a fairly 

wide spectrum of reasons for the occurrence of low basic skills, in the process of diagnosing 

a student in this respect, the principle of individualisation and in-depth analysis of each case 

should be adopted. 

 

 The principle of diagnostic, therapeutic and occupational individualization is also a leading 

method in the search for an appropriate educational path and proposals for additional 

activities for the student.  The Center for the Blind and the Visually Impaired can take care of 

a student from the stage of infancy (early support) to adulthood (24 years), then the diagnosis 

of his situation is possible at any level, so it is wider, more accurate and insightful. Possible 

educational problems of the child are then noticed quickly and, if possible, they are not 

allowed to escalate. The situation is different when the student enters the facility at a later 

stage of development, having the experience of public schools and integrated teaching 

behind him. Then you can encounter specific educational problems - also related to the 

development of basic competences, which have been developing uncorrected for some time. 

Usually,  

a student's diagnosis in this direction is very quick and corrective actions are taken quickly, 

but they are not always as effective as those undertaken before the period of his adolescence. 

When diagnosed with low basic skills such as reading, writing, etc. students are offered 

additional hours of re-education classes in Polish language, mathematics and school 

techniques and obliges teachers - educators to intensify individual work in this regard. 

Depending on the interests and abilities of the student, he or she is also directed to additional 

classes, as part of the interest groups existing in the institution, which can significantly affect 

the student's self-esteem, sense of value and sense of success, and therefore undoubtedly 

motivate to be active in other spheres. In the event of indicating the further stage of 

education, the student may use the assistance of a career counselor, school pedagogue and 

psychologist. The specialists analyze both the health condition and the social, family and 



educational situation of the student as well as his interests, talent and perceptual abilities. 

Students can take advantage of the offer of the School Preparing for Work, the First Degree 

Industry School, Technical Secondary School and Post-Secondary School. The range of classes 

is extremely wide and includes preparation, among others for the profession of basket 

weaver, gardener, masseur, recording producer, IT specialist.  It should be emphasized that 

the educational proposal of the institution takes into account, first of all, the profile of its 

education, i.e. teaching pupils with visual impairment. 

Spain 

The facility prepared a survey to choose and review adult participants with low-level skills. As 

the results there are criteria to choose and evaluate participants in the project: low-skilled 

adults. Criteria for choosing and evaluating low-skilled adults participants in the project: 

• training needs, 

• needs to get basic skills, 

• motivation. 

According to these criteria 40 people from 18 to 65 year-old have been chosen for 

participating in the following activities: 

- preparation for obtaining higher-secondary degree, 

- Internet and mobile phone training, 

- basic English workshop, 

- tours on the city. 

 

 

 



 

Slovenia 

As a result of the depth interviews and short questionnaires two groups of participants were 

selected : adults with special needs (non formal education) and adults returned to secondary 

school (formal education). 

Basic question of the focus group: 

1. Do you think that adults with special needs are integrated enough in Life Long 

learning? (no); 

2. Do you think that teachers are qualified enough? (no, the selection is made by 

professional workers); 

3. How do they learn? (repetition, practice, demonstration, cooperation); 

4. How to reach long term knowledge? (it takes long time, sometimes never 

happens); 

5. Which competences are necessary to be developed (communication, social 

skills, computer skills, mathematics). 

Each learner filled a self-evaluation about learning, communication, social skills and learning 

ability – time management, timetable, organization of the learning process, concentration, 

drawing mind map, lecture notes, literature and repeating learned subjects. 

 

PART THREE 
I HAVE AN IDEA 

In each partner institution, among teachers-pedagogues and methodologists brainstorming 

sessions took place, the aim of which was to create innovative working techniques and a new 

educational forum for adults with low level of basic skills or insufficient school education. The 

educational offer has been tailored to each group individually, so it is varied and different in 

each of the partner countries.  It is worth noting that the next step was the applying and 

implementation of innovations created by the institutions. The effect of the above-mentioned 

activities was discussed at  

a partner meeting in Slovenia. 



Poland 

The Polish team of teachers created and developed two innovative methods of teaching 

people with low basic competences and it was successfully applied in the research group. 

After a few months of their introduction, you can already observe their high effectiveness, as 

well as the success and successful attempts to introduce them among other students of the 

Center. 

Usually introducing innovative solutions in schools requires creating groups of students 

cooperating with each other - and this is the leading tendency in pedagogical and educational 

activities in Europe and in the world. Contrary to these trends, but based on rich, over 70 

years of experience and the practice of working with students with disabilities at the Center 

for the Blind and Visually Impaired we have introduced and constantly are improving 

methods based on the aforementioned individualization of classes. They are primarily a 

response to the various needs, perceptive possibilities, personal characteristics and 

psychophysical conditions of each student. In addition, they exclude the situation of 

withdrawal or the student's sense of failure in the face of competition, which in the case of 

able-bodied students is usually highly motivating. 

 Typhlo – pedagogues working at the Center, considering the development of their students, 

introduce a number of innovative solutions in line with the OECD expert principle - 

pedagogical practice always needs to be innovative – wherein these activities concern the 

introduction of both - completely new methods and ways of working with the student and 

the transformation of existing ones. 

Therefore, regarding the individual characteristics of our students, teacher proposed to 

adapt the practice well-known - but based on a new idea. 

They called this innovation 3RE: 1 (colloquially calling it 3 to 1). 

Already its name contains the most important assumptions -  focusing on the three most 

important levels of work with a disabled student, which are also a response to his / her 

educational needs and general development: 

 

 • recognition (reconnoitering) 

 • re-education 

 • rehabilitation  



 

In the innovation, the educators used several relatively new methods, among others  One-to-

One, Action-Learning, Coaching and Mindfulness. Their observations show that these 

methods best meet the needs of their students - activate them, provoke independent search 

for solutions - and consequently have a positive impact on their development process and 

even its pace. 

The innovation itself and the methods used within it are directed towards the mentioned 

individualization of work with the student. It results in closer contact between the student 

and his teacher (which is not possible working with a group of students), the teacher has the 

opportunity to focus more attention on all elements of the educational process.  This is very 

important. Of course, pedagogical methods often have to be adapted and developed in 

following students' needs - and therefore require the teacher to constantly self-educate and 

deepen his own knowledge. It is also the area of pedagogical work where the teacher's 

experience and intuition are necessary no less than professionally acquired knowledge. 

 

 

These three elements of the method are complementary: 

 -RECOGNITION includes a comprehensive diagnosis of the health, the family and school 

situation of pupil.  The tool used for this areas among the others is Individual Education and 

Therapy Programs, which the Center’s teachers develops separately for each student (IPET 

is a solution applied nationwide by law). 

On the basis of the data collected there, the teacher can plan and monitor the student's 

progress as well as introduce appropriate solutions in the event of a difficult situation, e.g. 

considering changing the direction of education or asking for help to appropriate entities 

(social assistance centers, family court, etc.). In the recognition and subsequent resolution of 

difficult situations, cooperation with parents or legal guardians plays an important role (it 

should be remembered that most students during the school year are under the care of 

educators in a boarding school operating in the Center) and the current flow of information 

between teachers, educator, psychologist, therapists  and a career advisor; 

 

 - RE-EDUCATION (re-learning) is a very good example of how to adapt the pace of work to 

the capabilities of people with disabilities, which includes help in the acquisition of teaching 



content, consolidation of acquired knowledge and skills - but off the school timetable.  To a 

large extent, the re-education process takes place with the participation of educators in the 

boarding school - because educators work with students outside school activities often 

fulfilling the role of parents or legal guardians; 

 

 - REHABILITATION (streamlining) obviously means actions aimed at restoring the disabled 

person to full physical and mental fitness as well as related to social functioning in every 

aspect. 

This synthetic and comprehensive approach to the student - where the student is set as the 

goal of educational activities as an individual and not as part of a group – may improve all of 

the competencies in much more effective way than in regular way of practicing teaching. 

 

 

 

 



 

 

 

The next method of education in order to raise the basic competences, which is the ability to 

write in accordance with the rules of grammar and syntax, and reading comprehension, was 

the method of writing a story in a digital way.  This type of work was, in a way, forced by a 

pandemic situation, which at one point made it necessary to stay at home and make an effort 

to teach and learn remotely. 

A completely new activity, developed especially for them and adapted to the new conditions, 

was proposed to the research group. The task of the students was to jointly create a literary 

story - fairy tales about the adventures of their peer. Each of the pupils was to create one 

sentence at a given time and pass it on to the rest. So they all had to be equally actively 

involved in the task, because excluding one person might have interrupted the activity and 

not allow it to continue. The pupils had to keep in touch and cooperate with each other, and 

therefore they started to motivate each other. It soon turned out that some kind of 

compulsion was replaced by a true willingness to cooperate and a passion for creation. This 

method allows, above all, to increase the level of motivation, improve the ability to cooperate, 

awaken creativity, raise the level of written and oral statements and discover new passions 

and talents of students. 

As the fairy tale created on the basis of the proposed method collected the main prizes at the 

nationwide festival of artistic creativity, it also guaranteed the students a very important 

sense of success and self-worth, which is an advantage that cannot be overestimated. 



It should be emphasized that this method can be used in various age groups in students with 

different educational possibilities, of course then appropriately modified and adapted to their 

individual skills. 

 

 

 

 

Spain 

According to the strategic plan of learning throughout life, it is always a good time to learn 

and advocates as a basic objective to improve opportunities and the quality of people’s 

training, without limitation in time and unsettled at specific ages as the Spanish team says. 

Their pedagogical innovations include group work activities and individual work activities. 

Both ways of working are valid, both enhance self esteem and provide a space for learning 



and coexistence where the social skills and individual skills of each participant are put into 

play, to successfully achieve a common goal, a task.The first innovation called Innovation in 

reading encouragement. Our intelligence begins to develop when we are able to describe 

and explain with words what we perceive with the senses, when we are able to reason, to 

argue, to decide ... for this reason our association places much emphasis on innovation and 

animation of reading. The reading encouragement, aims to encourage the text and give life 

to books using strategies that its bring participants and educator together. It  is important 

that students consider the activities more as a game than as an act routine pedagogical, so it 

is fundamental, to use strategies taking into account the characteristics of the game, hence 

our group reading activity. We must also value the space where the activities are carried out, 

therefore the most used spaces, such as corridors or entrances. 

 

ICT Innovation. It is indisputable that ICTs offer great opportunities and benefits, but are 

these opportunities benefiting all people equally? To respond to this question we have made 

the activities described taking advantage of the potential that ICT offer us along with the 

demands that people have. One of our obligations as educators is to encourage the use of 

ICTs with a profitable objective, not assessing only quantitative aspects and another of our 

obligations is to train our participants to overcome the digital divide, integrating ICTs together 

with other disciplines such as language, Art, social issues, mathematics ... 

The tools provided by ICTs (word processors, graphic editors, video Apps,...) facilitate the 

development of oral and written, graphic and audiovisual expression skills. 



Never before the information and knowledge had been within reach of any individual, and we 

must offer the learning of information search for information and the necessary technological 

resources. 

The third innovation is called Learning outside the classroom. To make a didactic use of the 

city through thematic walks, intends to make a journey through the history of the city of 

Madrid. What is interesting is that students can see the history that surrounds us in situ, thus 

promoting the appreciation and conservation of cultural, artistic and historical heritage and 

respect and tolerance towards other cultures. The use of the city as a didactic resource implies 

developing strategies in which the students are something more than a mere spectator and 

are involved in the construction of knowledge, becoming the protagonist of their learning. 

The intervention that is carried out must encourage students to develop their abilities of 

observation and perception, as well as their intellectual maturity to value their environment 

and their community, feeling part of it. Once the theme of the tour has been chosen, the 

students in group must develop a PowerPoint about what they have seen and heard. This 

implies that during the tour they must take notes and share them. During the tour, they make 

games of: orientation, measurements, time... It is about working on social and civic 

competence, which makes it possible to understand the reality in which one lives, cooperate, 

coexist and exercise citizenship in a plural and inclusive society. Challenge based learning 

(CBL). In the challenge-based learning activity or Challenge Based Learning (CBL), they begin 

with small challenges that will be expanded in complexity. Development of the challenge: 

through questions, activities and resources will be attempted to look for the most appropriate 

solution to the problem found. Dissemination of work: the results will be shared using the 

student and mouth to mouth interaction. Benefits of the implementation of the Aprons: 

exciting active with the protagonism of students; development of social competences: 

empathy, involvement, cooperation and collaboration; interaction real among students from 

different activities; responsibility in the search for solutions, developing autonomy and self-

esteem; potentation of skills such as creativity or critical thinking; accepting errors and failure 

as a necessary part of learning. 

The last of Spanish teachers’ innovation is Get critical thinking through discussion.  Values 

such as integrity, honesty, justice, responsibility, respect and solidarity are at issue in our 

society, one of the main reasons being the recents economics crisis. In this sense, an 



educational proposal is proposed to work on the values, attitudes and principles of action of 

the Economy, establishing a space for reflection, analysis and reasoned debate on this key 

issue. The objective is to share knowledge and doubts and talk about relevant economic issues 

for students. To generate a good debate in the classroom, motivating for students and with 

adequate content, questions, reflections and controversies must be raised that arouse 

interest and challenge the minds of students, making them question the information itself 

and creating doubts that they should sort out. Sometimes games are used such as “in favor 

or oppossing", product tasting etc. 

Slovenia  

Monetary Literacy, ATM machine and A Shop it is an innovative method that assumes 

conducting a series of workshops to improve the ability to recognize money - both coins and 

banknotes, and to be independent in everyday use, also when using an ATM. Learning colors 

in German is a method that raises the level of competency in using a foreign language to a 

basic but communicative level. Knowing me is a series of workshops aimed at getting to know 

yourself, the ability to define your aspirations and plans for the future and build motivation 

to achieve these goals. 

 

PART FOUR 
 

I MAKE, J JUDGE & I ACCEPT 

After the partners presented the proposed activation methods, each organization tested the 

techniques that it considered the most interesting or those that were similar to the 

assumptions to the perceptual and cognitive abilities of the studied group. The next step was 

the exchange of good educational practices, innovative ideas and the effects of the 

implemented activation measures. The result of these activities was the creation of ready-

made class scenarios, which are excellent teaching material that can be used by all educators 

who want to raise the level of basic competences of their students. 
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